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1. Emersion of the question: Dewey’s judgment and doubt
during his visit in China 100 years ago(1920s)

1. ) iR . 100t ihEANIE R 22 S

1.1 Dewey’s basic judgment of Chinese education 100 years ago

Chinese students focused more on memorizing than reasoning, understanding what happened in the past
than thinking about the future. Mostly, teachers delivered the classic Confucian works and thoughts to
students, rather than paying attention to the development of their creativity and critical ability. Actually

teachers separated intellectual training from moral cultivation, learning from doing.
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1.The question raised: Dewey’s judgment and doubt during his visit
in China 100 years ago
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1.2 Dewey’s concerns about Chinese Education in the future

> A Non-Eurocentric vision. China’s democracy should be gradually generated from within itself

rather than influenced by other countries.

> China has a dense population and lays great emphasis on harmony, which can easily lead to
Chinese people’s conformity. Thus, Chinese people have weak independent consciousness, and

it 1s hard to develop their own 1dentities.
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The situation of Chinese education 30 years
ago (1990s,70ys after 1919)

* Dewey’s concerns seem to be confirmed, as passive development of students is still the
basic state of Chinese education in the 1990s :

* As 1s pointed out by Lan Ye (1994)“It makes classroom teaching mechanical, boring and stylized,
lacking vigor and fun, as well as lacking the challenge of wisdom and the stimulation of curiosity.
It hinders the vitality of teachers and students in the classroom...... 7

* Chinese educational theories mainly come from the West, like the thoughts of Dewey, Herbart,
Kaiipob, Piaget, which have exerted great influence on our thinking. Therefore, what is the
original theory of Chinese education?

o MEVAVEREMITHGESE, RN ARFERAZ20ELLI0OERREHENERNIRNS:
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2. Exploration of “New Basic Education” (NBE) 30 years ago

2 “hEMHE (NBE) B EENIRR

2.1 Founding of NBE

* Where: East China Normal University, Shanghai, China
* When: In the mid-1990s

* Who: Lan Ye; more than 10 university researchers and a group of primary and
secondary school principals
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Founder : Professor Lan Ye (1941--)
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Lan Ye was born in December 1941.she was the tenured professor and doctoral tutor of East China Normal
University,honorary director of Institute of Schooling Reform and Development of East China Normal
University, honorary president of Institute of School of “life-practice” pedaology, was once vice president
of the Chinese Society of Education.
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2.2 Social and historical background of the creation of NBE
2.2 NBERIEZENASSHRE=R

o1 At the end of the 20th century in China

>Transition from agricultural society to industrialized,
globalized and information society

>Transition from modern education to contemporary education
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o 2.The relationship of educational theory and practice of education in 1990s

>Theory and practice of education were being separated and disconnected. The problem of education in
China could not be solved.

>Reform in the practice of education seemed hard to break through. “Knowledge- centric” and “teacher-
centric” phenomenon were still unbreakable.
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2.3 Lan Ye ‘s judgment on several issues of contemporary school
reform in China
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+ 1. Judgment on the relationship between times and human development

 ‘The change of times is accelerating in terms of its pace, the magnitude and intensity of changes are
increasing......

+ “People's living environment is becoming more changeable, diversified and multi-risky ......
« “Calling for human's subjective spirit is the core of this time...... 7

 “This era needs_peolple who can control their own destiny and maintain their pursuit in a diverse and
changeable society.

(Ye, 1997)
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(H, 1997)



¢ 2. Judgment on Chinese education
£, WHEHRERHIN:

The decade before and after the beginning of the 21st century indicated a new era. With the disadvantages of
Chinese modern schools becoming more obvious, reform and renewal as the theme of the era development
once again highlighted itself in front of the Chinese people.

The quality of a “new person”

Active and optimistic attitude towards life;
Healthy personality and civic literacy;
Basic learning and self-learning ability;

Think independently, solve complex problems creatively, achieve personal development in a society with
increased uncertainty and variability.
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2. Judgment on Chinese education
B, NPEFEHIFE:

>Chinese education should not only let children go to school, but also
let them go to a high quality school. That is to say, we need to
accomplish the dual tasks: accomplishing education equity and
improving education quality.

>The professional development of teachers are important and difficult
in education.

>Number of teachers: 1949, 0.986 million; 1985, 9.319 million; 2019,
16.7383 million, increased 1579.52%

>Student admission rate: In 2018, the admission rate of preschool
students is 81.7%, the admission rate of Rrimary school students is
99.96%, the admission rate of junior high school students is , and the
admission rate of senior high school students is 88.8%. There are 200
million students in total.




. Judgment on the research mission of Chinese school reform

3.
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> |t is a large-scale and long-term study with the explicit goal of constructing new-type schools in
the 21st century and the deep target of changing the life of teachers and students in school (Ye,
2005).

> |ts nature lies in theoretical and practical research on the transformational change of schools in
the stage of compulsory education in China in the early 21st century...It is a study of educational
transitional reform with the school as the basic unit, categorized to the holistic comprehensive
study at the medium level of educational research...”

> ‘D21 R REIRNEEBNN, UEIMEAEFRNEFANAAREBIRMEAN—INARK
B ExRUBAZS. (I, 2005)

>HRIERZE2 L REXSHEMERFRGER LR F 0)@NEILS XEMR.....EeUAFRAE
RBEMUNHEREEZEMR, BETHEMRPHUEENEZAREZSERR.....” (I, 2009)



Key words K##1d:

* Transition: from modern school to contemporary school.
 Unit of reform: School as a whole, not components of a school.

« Areform pioneering with theory and built by the interaction of problem
diagnosis and practice and theory reconstruction.
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On educational philosophy (ZXFNBEHIHBE
&)

* "New basic education” puts forward many educational ideas, and
reproves the concept of children, teaching, school, teacher
development and school management reform.

- NBEfR 1 T ITZHEEE, BFEMIJLEN. ZEN. FZRN, #hsRE
MRFEREETFIEIEEFS,

* For example, regarding the understanding of school, NBE believes that
school includes three fields: school leadership and management,
teachers and teaching, and student and class management. In order to

realize the overall transformation of school, the reform should be
carried out synchronously from these three fields.
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¢ Understanding the framework of the transition of Chinese school as a whole
o NREFRBEINEBINESRAVIER

he relation

he school and other departments in society




NBE Vision: Tofind a path of development for Chinese basic schools in new era which is in

accordance with China's national conditions

A long, long way to go
Six stages, 25 years, 14 regions, 123 schools, arqund 10,000 teachers, nearly a million students
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-The cooperative pattern of “university-
government-school”
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Clarifying the responsibilities of every partners to work together cooperatively
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Cooperative research model between NBE and schools: Six steps on teaching research

) 2 Trial Teaching o)
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2.4 Missions and Achievements of NBE Research
2.4 NBEMRRAI(EaR S R

o Three missions:
* First, explore a path for the reform and development of Chinese schools;

« Second, develop an educational theory system about the modernization of
Chinese schools;

. Thf’{d, create pedagogical theory that reflects the characteristics of Chinese
culture;

 Video: Theory construction of “Life-Practice” School of Education.

o = K{Edp:
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Students in classes




3. Reflections when NBE meets narrative inquiry in 2007-nowdays
3NBES SRR EFRIBUCIAA]

3.1 Basic understanding of the development situation of Chinese and Canadian schools

Overall difference of social developing stages, foundations and missions

> Canadian schools

e Multicultural background: equity, care and inclusion themes; diversified and open evaluation system in education

e Post-industrialization period: Adequate education funding; high enrollment, small class size; children-centered, inquiry-based
curriculum...

e Western culture tradition: individualistic, whole-discipline and closed development teachers; flat management embodied by
democratic thoughts; diversified support in school by communities

3. P INFERABIRSHIERIANR
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>Chinese schools

e Education values in transition period from agricultural to industrial society: calling for subjective spirit;
pursuing both quality and efficiency;

e On the way to education modernization;

e From “enroll in school” to “enroll in good school” in compulsory education, dual pressures on quality
and fairness;

e Transition from school management, teaching and student lives;
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3.2 Basic understanding of education practice in Chinese and Canadian schools

3.2 IR T AT REIE AR

Canadian schools:

miE

Flat management, creative and democratic school experience for teachers and students, collectivism is weak;
Comprehensive curriculum, with comprehensive contents and open structured;

Focus on self-inquiry and thinking development of children, clear awareness on teaching structure;
Children-centered generalist style of teaching, independent but enclosed and hard;

Loose teaching structure, high levels of teacher autonomy, great possibility for creative classes;

Low pressure on tests, children grow happily.

Teaching students without discrimination coexists with “teaching students differently”. They provide the greatest help to students depending on their specific needs.

¥
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Chinese schools:

e Principal is the first responsible person for school development, focus on democratic centralism,
collectivism is strong;

e Development of school culture is highlighted;
e Divisional courses, clear boundaries among disciplines, profound knowledge with few integration;
e Great pressure on tests, low levels of School autonomy, low levels of freedom for children growing;

e We can treat students equally without discrimination , but we cannot teach them differently according
to their own needs. Chinese schools still need more professional support, and support from the
government and the society.
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3.3 Understanding of narrative inquiry & NBE research interests

3.3 "MEBHRFR"S MEMEE MR SBAIIA

* Narrative inquiry in Canadian research
* Collect and learn teachers’ experiences through stories;

* Not intend to directly change schools or teachers under research, just create opportunities to let each other to
communicate together.

* Focus more on explaining rather than changing the practice;
* Qutsider of practice;
“not so much [about] a structured answer to a question, or a way for accounting

for actions and events, as it is a gateway...into meaning and significance” (Xu &
Connelly, 2010)

« MAER“MERE"FTRMAR
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« Deep intervention in Chinese research

 Face directly to teaching in class, diagnose teaching problems, guide teachers to
improve teaching;

* Intend to change directly schools or teachers under research;
« Focus more on changing rather than explaining the practice;
* Insider of practice.

« FABRYAATADNHAR"FARAR
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4. What can be learned through reciprocal learning between
China and Canada?

4. FINABEES B EF {1247

4.1 What can be learned through reciprocal learning between China and Canada?

e From the perspectives of historical and social backgrounds, Canada’ s exploration of contemporary education started nearly 100
years eatlier than China. Canada’ s rich experiences in developing comprehensive curriculum, with teachers as curriculum
innovators, structured and children-centered teaching are worth of learning by Chinese schools;

e Chinese schools have our own historical and cultural traditions and practices, such as divisional courses, teacher team building and
school management based on democratic centralism, which may continue to characterize Chinese schooling in the near future and
in turn may benefit Canadian schools;

e In the diversified and open era of globalization and informatization, China and Canada face common research concerns, such as
educational equity and quality, teacher identity, cultivation of core competences and healthy personality.

4.1 FINFREEB R ERF I A?
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4.2 What can be learned by scholars through reciprocal learning between China and Canada?
4.2 PMFERTUNEBRZITA?

Understand how the two types of research are different when faced with practice
* Narrative inquiry is based on experiential philosophy of Dewey
> View human from the experiential and epistemological perspectives, and reconceptualize experience.

> Experience is the process and result of interactions between human and environment; education comes from
experience and helps children grow up by extending beneficial experiences and remaking the harmful ones.

> Derived from the perspective of empiricism, nnarrative inquiry focuses on teacher
experiences and captures these experiences in the form of stories.

> Due to the foreseeability and visibility of experiences, researchers can collect and analyze data through
taking videos, fieldnotes and having conversations.
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NBE and deep intervention are based on Chinese philosophy

Integrated with Confucianism, Taoism and Buddhism, Chinese philosophy never judges a person from experience but from life.

Judge people from life means not only judging from one’ s knowledge and experiences, but also from one’ s happiness and
sorrows. This is based on moral practice rather than epistemology.

There are different levels of human in moral practice: Chinese philosophy focuses more on conscience which cannot be obtained
only from knowledge but needs practice. Thus, Chinese philosophy values the combination of knowledge with practice which is
different from western philosophy putting practice after knowledge.

Thus Chinese philosophy telies more on moral practice rather than epistemology.
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Teaching in Chinese philosophy: What is education? Inspiring rationality of human, purifying human soul through
practice to reach highest level of life. That is education.

Chinese educational researchers and practitioners are partners grounded on moral practice rather than
observers and the being observed. Chinese scholars are to help others succeed first and combined knowledge
with practice.

Disadvantages: Insufficient theoretical construction .Because we are involved in practice, pay more attention

on feasibility and possibility of practice, not the universality of theory.

Advantages: Facing the unknown, opening up the new practical world.
FEEEN MM PSS NE: MEH? NEBAAZIEY, BIXEZERMNAEFHAZERNARGRS ZXIE
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Conclusion: What can be learned through reciprocal learning
between China and Canada”
510 PN ERFEY]?

1. MmARE (L1EFB) (Gentlemen seek
harmony but not uniformity, Zi lu, analects
of Confucius)

2. XKREEFER _ _
to seek commonground while leaving a
side differences

3. B/ERER, ZEAZE, ZF55H, XTFKE,

Just as you recognize the merits of your own
culture, so allow different cultures the Same
recognltlon. By doing so, we may reach the
world of Great Unity.

- HtEY: EF0E (Dewey :non-center
standpoint)
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